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Abstract: This study aimed to determine the significant influence of teachers’ empowerment on the teaching 

performance of public secondary English school teachers in the Division of Sarangani, Philippines. A quantitative 

descriptive correlational method of research was employed using adapted survey questionnaires. The respondents 

of the study were 161 English teachers in public secondary schools. Using weighted mean, results revealed that the 

level of teachers’ empowerment is highly empowered, while their teaching performance is described as very 

satisfactory.  Using Pearson r, data revealed that there is a significant positive relationship between the teachers’ 

empowerment and the teaching performance of English teachers. Linear regression analysis showed that teachers’ 

empowerment significantly influences the teaching performance of English teachers. Trust as a domain of teachers’ 

empowerment was the best predictor of the teaching performance of English teachers based on the highest beta 

standardized coefficient value. The proposed enhancement program may be utilized to improve teachers’ 

empowerment and teaching performance of English teachers. 

Keywords: Educational management, English teachers, teachers’ empowerment, teaching performance, 

enhancement program, quantitative descriptive correlational, public secondary school, Philippines. 

1.   INTRODUCTION 

Public school teachers are loaded with work in the educational arena, including non-teaching responsibilities that 

significantly affect their teaching effectiveness. Teachers need to be more empowered during this significant academic 

transition. When implementing the new teaching and learning functions, they tend to focus more on following orders from 

the Department of Education (DepEd). In effect, teachers barely participated in the decision-making of the school (Özgenel 

& Mert, 2019) 

Many teachers, especially those who teach English, don't do well in the classroom because they feel they need to be more 

motivated and in charge. Also, case studies showed that mental and personal disorders like emotional distress, burnout, and 

health problems could affect teachers' performance. The adverse effects of these trends include declining job satisfaction, 

reduced ability to meet students' needs, and a declining sense of empowerment among teachers (Darling-Hammond et al., 

2017; Harmsen et al., 2019; Kelley et al., 2020) 
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In DepEd, yearly teacher performance evaluations are facilitated to ensure regular performance monitoring. The validation 

was based on the Individual Performance Commitment and Review Form (IPCRF) that the teacher filled out. This uniform 

instrument gives the organization a place to agree on standards of behavior and performance that help people grow 

professionally and personally. With this in mind, evaluating whether teachers teach 21st-century skills under the standard 

performance rating outlined in the Department of Education's reform initiative is pertinent (Burgos & Meer, 2021; Lagrisola, 

2019; Llego, 2017).  

Furthermore, teachers have traditionally been given complete autonomy regarding school improvement initiatives. 

However, during the pandemic outbreak, most of these initiatives have caused some teachers to feel disempowered due to 

the strict Inter-agency Task Force (IATF) protocols and strict compliance of the DepEd orders cascading to the local schools. 

This lack of freedom and input could make teachers feel like they are less capable of doing their jobs. The study conducted 

by researchers in the Philippines revealed that the teachers of DepEd Region XII displayed a moderate level of performance-

related skills, abilities, initiatives, and productivity, exceeding requirements in many work performance areas (David et al., 

2018; Kadtong et al., 2017; Tumusiime, 2022). 

Based on the literature, researchers stressed that giving teachers more power to make decisions improves their commitment, 

knowledge, and student achievement. Some studies have found that when teachers are empowered, their self-esteem goes 

up, they are happier at work, and they are more productive. Likewise, they get along better with their coworkers and know 

more about their subjects. In some cases, student achievement goes up. However, no substantial evidence shows a 

relationship between increased decision-making and teacher effectiveness. Linking teachers’ empowerment in professional 

learning communities and their teaching performance in teaching English is another research aspect that needs to be 

conducted specifically in public schools (Ahmed & Malik, 2019; Jiang et al., 2019; Zhu et al., 2019).  

The arguments above have pushed the researcher to examine how teachers in public secondary schools in the Division of 

Sarangani Province are empowered and how well they do their jobs in the new standard educational setup. Also, based on 

previous literature, no study was conducted on how much teachers can help their students learn while the educational crisis 

is still at its worst. 

1.1 Research Objective 

This study aimed to determine the significant influence of teachers’ empowerment on the teaching performance of English 

teachers among public secondary schools in the division of Sarangani Province, particularly in the municipalities of Maasim, 

Kiamba, and Maitum (MAKIMA) school districts. Specifically, it sought an answer to the following objectives: 

1. To determine the level of teachers’ empowerment of English teachers in terms of: 

1.1 Professional Development, 

1.2 Trust, 

1.3  Status, and 

1.4 Collaboration. 

2. To ascertain the level of teaching performance of English teachers;  

 3. To determine the significant relationship between teachers’ empowerment and the teaching performance of English 

teachers; 

4. To determine what domain of teachers’ empowerment best influences the  teaching performance of English teachers; and 

5. To develop an enhancement program based on the findings of the study. 

1.2 Theoretical Framework 

This study was rooted in Rappaport’s Theory of Empowerment (1990), Kanter (1993), Kluska et al. (2004), and the 

Performance Theory by Goofman (1970) & Zimmerman (2000).  

The empowerment theory says empowering people means considering their needs, rights, and choices. It covers a wide 

range of ways to care about the powerless. The theory of structural empowerment includes a discussion of organizational 

behavior and empowerment. This theory says empowerment creates workplaces where employees can access information, 

resources, support, and opportunities to learn and grow. Also, Kluska et al. (2004) supported the idea that empowered 

employees have a feeling of competence, autonomy, job meaningfulness, and an ability to impact the organization. When 
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employees are free, they are more loyal to the company, more responsible for their work, and better able to do their jobs 

well (Kanter, 1993). 

In the same way, Zimmerman's (2000) empowerment theory describes empowerment as both a value orientation for working 

in the community and a theoretical model for understanding the process and results of trying to control and influence 

decisions that affect one's life, the way an organization works and the quality of life in a community. 

Goffman's performance theory from 1970 also says that everyone in our society puts on a show. Everything we do is a 

performance designed as a signal system for ourselves and others about our place within our social group. Performances 

seek to reinforce and communicate our identities in society. They tend to believe that the character they see possesses it, 

that the task he performs will have the consequences that are implicitly claimed for it, and that, in general, matters are what 

they appear to be." Goffman thought that we use "impression management" to show other people how we want them to see 

us. 

The above theories of empowerment were used to figure out how empowered the teachers were because they took into 

account things that could change how empowered the teachers were. On the other hand, the theory of performance suits the 

concepts used in this study because it is rooted in the idea that every performance action has its consequences. 

1.3 Conceptual Framework 

The conceptual framework showed the independent and dependent variables of this undertaking. It sought to assess the 

level of teacher empowerment when it comes to professional development, trust, status, and collaboration, as well as the 

level of teacher performance and the impact that will lead to the development of an enhancement program. 

The literature says that empowerment is a practice that gives teachers a sense of motivation, makes them feel more confident 

in their knowledge and skills, and gives them the freedom to do what they think is best and most important for a certain 

reason. Also, teacher quality is essential. It is the most influential school-related factor in student achievement. The essential 

factor in the teaching-learning process is the teacher. The teacher sets the tone and lighting of the classroom. 

So, good teachers are necessary for the education system to work well and improve the quality of learning. Teaching is the 

most prestigious profession in the world. They are the focal point of the educational system and the nation's driving force. 

They add characteristics, strategies, and styles to their perceptual and cognitive interactions with the world (Cheung, 2020; 

Kadtong et al., 2017; Keiler, 2018; Looney et al., 2018). 

 

 

 

 

 

 

 

 

 

 

Figure 1. Conceptual Framework of the Study 

2.   METHOD 

This study quantified data using a quantitative approach and typically applied specific statistical analysis. The descriptive-

correlational research design is the first technique used in this study. A scientific approach entails watching and describing 

a subject's activity without altering it. (Novitasari, Hutagalung, Amri, Nadeak, & Asbari, 2021; Siedlecki, 2020). This 

method describes how much power Maasim, Kiamba, and Maitum District teachers have and how well they do their jobs. 

The study's respondents were the 161 English teachers who regularly taught in public secondary schools, specifically in 

Maitum, Kiamba, and Maasim in the division of Sarangani. This study used the complete enumeration strategy, where all 

population members are respondents. The total teaching force of the identified schools was considered the study's subject. 
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 Further, the data were collected in the form of a survey. After the survey, the teacher respondents were likewise asked 

about their rating on their Individual Performance & Commitment Review Form (IPCRF) based on the previous year. After 

getting all of the instruments back, the researcher made the dummy tables that would be used to combine the data. These 

data were then treated with appropriate statistical tools. After this, the gathered data will be into meaningful information 

through a data analysis wherein the data will be easily “converted” into useful information as a basis for decision-making 

(Kent, 2020; Perera, Nayak & Nguyen, 2022; Taherdoost, 2022). 

Moreover, this study treated the objective research numbers 1 and 2 with a weighted mean. It was used to get the average 

of the values with different weights, specifically, like the case of the Likert scale, where each scale is assigned a weight. 

scores, the answers from the participants were then interpreted verbally. 

For objective number 3, a Pearson r was utilized. It tests the degree of relationship between the teachers’ empowerment 

and the teaching performance of English teachers (Schober, 2018). In addition, a Regression Analysis was used to treat 

research objective number 4. No statistical tool was employed for research objective number 5.  

3.   RESULTS 

Table 1: Level of Teacher Empowerment of English Teachers among Public Secondary Schools in the Division of 

Sarangani 

Indicators SD Mean Descriptive Level 

Professional Development 0.24 4.03 Empowered 

Trust 0.22 4.52 Highly Empowered 

Status  0.30 4.63 Highly Empowered 

Collaboration 0.63 4.30 Highly Empowered 

 

Overall 

 

0.33 4.37 Highly Empowered 

Table 1 presents the overall teacher empowerment from the lens of the English teachers in the municipalities of Maasim, 

Kiamba, and Maitum, measured in terms of professional development, trust, status, and collaboration.  

Generally, the level of teacher empowerment of English teachers got an overall mean of 4.37, verbally described as highly 

empowered. It means that the teachers were inspired and supported. To give a good education, you must be willing to take 

risks, work on your professional development, and work with your peers. 

The survey results showed that the professional development indicator got a mean score of 4.03, verbally described as 

"empowered" when spoken. Under the teacher empowerment domain, on the other hand, trust got a mean score of 4.52 and 

was verbally described as "highly empowered." Status got a score of 4.63, and collaboration got a score of 4.30. Moreover, 

the top 3 domains with the highest scores are status, trust, and collaboration. At the same time, professional development is 

the domain with the lowest score. The overall scores indicate a high level of teacher empowerment, even though there were 

some things to consider for the indicators needing improvement. 

Table 2: Level of Teaching Performance of English Teachers among Public Secondary Schools in the Division of 

Sarangani 

 SD Mean Descriptive Level 

 

Teaching Performance of English Teachers 

 

0.25 4.25 Very Satisfactory 

Table 2 presents the level of teaching performance of English teachers among public secondary schools in the municipalities 

of Maasim, Kiamba, and Maitum. It talks about what the respondents did, how they did it, what they thought about it, and 

how they acted in their teaching environment. It shows up on the Individual Performance Commitment and Review Form 

(IPCRF) that public school teachers in the Department of Education use. It helps them reach their educational and 

professional goals while doing their job. This tool is a standard form that teachers use to link their accomplishments, needs 

for professional development, and contributions to the department's vision and mission. It can be gleaned from the table 
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that English teachers had an overall mean teacher performance of 4.25. The result is described as very satisfactory. The 

result is that the teachers manifest high-quality teaching about the day-to-day interactions in the classroom and the different 

pedagogical approaches used to engage, motivate, and challenge learners.  

Table 3: Relationship between Teachers’ Empowerment and Teaching Performance of English Teachers among 

Public Secondary Schools 

Independent Variable 

(Teachers’ Empowerment)  
Dependent Variable R 

p- 

value 
Remarks 

Professional Development Teaching Performance 0.241* 0.002 Significant 

Trust Teaching Performance 0.244** 0.002 Significant 

Status 

 
Teaching Performance 0.190** 0.016 Significant 

 

Cooperation 

 

Teaching Performance 0.134 0.091 Not Significant 

Overall  

(Teachers’ Empowerment) 

Overall  

(Teaching Performance) 
0.191* 0.015 Significant 

*significant at 0.05              **significant at 0.01 

Table 3 presents the relationship between the level of teacher empowerment among English teachers and their performance 

based on their IPCRF. The overall mean of the independent variable is 4.37, "highly empowered." The dependent variable 

yielded a mean of 4.25, described as Very Satisfactory.  

In addition, using the Pearson r Product Correlation Coefficient, the results yielded an r=0.191 and p=0.015. Since p<0.05, 

there is a significant relationship between teacher empowerment and teachers' performance among English teachers.  

Therefore, it means that their performance will also boost when teachers are empowered. Results show how important it is 

to encourage and uplift teachers so that they can perform well; it is also crucial to support teachers and foster environments 

where they can flourish because teachers are essential in educating students and influencing their lives. In this case, the H0 

or null hypothesis is rejected upon testing the research hypothesis because variables have a significant relationship. 

The empowerment of the teachers by their school heads plays a crucial role in their very satisfactory workplace performance. 

There is a higher level of performance when school heads engage their teachers in making decisions and offer opportunities 

to develop. Therefore, teachers should be empowered, and their school heads should give them the autonomy to create 

anything to improve their capacity. Also, they are one of the main conditions that must be paid attention to in education 

development to contribute to improving human resource quality because high-quality education will develop if the teachers 

can escalate their capacity systematically and sustainably (Anđić & Vorkapić, 2017; Brandt et al., 2019; Hiller & Reichhart, 

2017). 

Table 4: Significance of the Influence of Teachers’ Empowerment on Teaching Performance of English Teachers 

among Public Secondary Schools 

Individual Predictors Beta Coefficients T p-value Remarks 

 

Professional Development 
0.241 3.128 0.002 Significant 

 

Trust 
0.244 3.167 0.002 Significant 

 

Status 
0.190 2.441 0.016 Significant 

 

Collaboration 
0.134 1.702 0.091 Not Significant 

 Holistic Model 

Predictors Combined 

 

R2 

 

F 

 

p-value 

 

Remarks 

 

0.145 

 

6.594 

 

0.000 

 

Significant 

* p < 0.05 
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Table 4 presents the domain of teachers' empowerment that best influences the teaching performance of English teachers in 

the municipalities of Maasim, Kiamba, and Maitum. The results in the table display the regression coefficients to test the 

significant influence of overall teacher empowerment on the teaching performance of English teachers.  

Through regression analysis, the results showed that there is a strong link between teachers' empowerment and how well 

English teachers teach. The original hypothesis was not accepted since the results showed an F value of 6.594 and a p-value 

of 0.05. It further indicates that all domains of teachers' empowerment, when combined, are significant predictors of the 

teaching performance of English teachers. Hence, it signifies the rejection of the null hypothesis.  

Moreover, the R2 value of 0.145 implies that teachers' empowerment influenced 14.50 percent of the variance of the 

teaching performance of English teachers, while other factors contributed to the remaining 85.50 percent. Thus, the 

percentage of the variance in the teaching performance of English teachers accounts for only a tiny part of the influence of 

teachers' empowerment. Specifically, the data revealed that among the domains of teachers' empowerment, 

only professional development (T=3.128; p<0.05), trust (T=3.167; p < 0.05), and status (T=2.441; p< 0.05) are significant 

predictors of the teaching performance of English teachers. Hence, the singular capacities of each of these domains can 

significantly influence the teaching performance of English teachers.  

Also, based on the highest beta standardized coefficient value, the trust domain is the best predictor of how well English 

teachers teach compared to the other domains of teachers' empowerment, which are significant predictors. The standardized 

beta coefficient of 0.244 signifies that every one-unit increase in teachers' empowerment could lead to a 24.40 percent 

improvement in the teaching performance of English teachers.  

This result was the same as what Holmes and Parker (2018) found: that trust between teachers was a strong predictor of 

teacher empowerment. It highlights the positive role of teachers' trust in colleagues for their participation in decision-

making, their perceptions of professional growth, and their impact on colleagues. It provides empirical evidence that trust 

relationship among teachers facilitates teacher empowerment. 

Trust is evident in every organization when teachers are highly valued and respected. The teacher's deep educational 

knowledge, actions, and values, and how they engage respectfully with others with empathy and humility, are manifestations 

of deep trust. A good relationship with colleagues will likely grow when teachers have good emotional intelligence and 

self-awareness. Specifically, teachers' trust in the principal and colleagues makes it more likely that they will trust their 

students (van der Werff et al., 2019). 

ENHANCEMENT PROGRAM MATRIX FOR TEACHERS’ EMPOWERMENT AND TEACHER 

PERFORMANCE  

Areas of 

Concern 

Objectives Activities Budgetary 

Requirement 

Persons 

Involved 

Time 

Frame 

Success 

Indicators 

 

I- TEACHER 

EMPOWER-

MENT 

 

A. 

 

Professional 

Development 

 

 

  

To provide more 

training for 

teachers on 

handling students 

at risk and special 

training for new 

students or 

transferees. 

 

 

 

 

 

 

 

To Provide a 

supplemental 

training workshop 

for teachers on the 

 

 

Keep the School 

Learning Action 

Cell (SLAC) going 

once a month and 

combine local 

training on how to 

deal with students at 

risk with special 

training for new 

students or those 

who have moved 

schools. 

  

  

Conduct a 

continuous webinar 

or face-to-face 

seminar on the most 

recent teaching 

 

 

School 

MOOE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

School 

Admin, 

Teachers,  

Human 

Resource 

Officer 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

August 

2022- 

June 

2023 

 

 

 

 

 

 

 

 

 

 

 

 

 

August 

2022- 

 

 

Activity 

attendance 

sheets 

 

*MOVs like the 

picture 

 

Activity Designs 

 

Approved 

Training Matrix 

 

 

 

 

 

Activity 

attendance 

sheets 
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recent teaching 

pedagogy or 

methods  

  

  

To Provide 

scientific training 

for teachers that 

are applicable in 

today’s set-up 

methods or 

strategies, including 

the scientific 

training required by 

teachers in today's 

educational 

environment. 

  

School 

MOOE 

 

School 

Admin, 

Teachers,  

Human 

Resource 

Officer 

June 

2023 

 

 

 

 

 

 

 

 

*MOVs like the 

picture 

 

Activity Designs 

 

Approved 

Training Matrix 

 

B. 

Trust 

 

To provide regular 

teacher team-

building activities 

to further enhance 

the teachers’ trust 

in their 

administrator. 

 

Conduct regular 

team-building 

activities 

emphasizing the 

value of trust, 

delegation, and 

empowerment. 

 

Local Funds 

(MOOE) 

 

School 

Admin, 

Teachers,  

Human 

Resource 

Officer 

 

Once 

every 

quarter 

 

Activity 

attendance 

sheets 

 

Activity design  

 

Approved 

activity matrix 

C. 

Status 

To strengthen 

teachers’ social 

and mental health 

by regularly 

recognizing every 

accomplishment 

they make. 

Maintain a regular 

seminar on social-

mental health for 

teachers. 

  

Regularly conduct 

positive 

reinforcement 

programs that let 

teachers know when 

they have done 

something great 

within the month. 

 

Local Funds 

(MOOE),PTA 

 

School 

Admin, 

Teachers, 

parents,  

Human 

Resource 

Officer 

 

 

 

 

 

August 

2022- 

June 

2023 

 

 

Program 

attendance 

sheets 

 

Activity design  

 

Approved 

program matrix 

 

D. 

 

Collaboration 

 

 

To Provide 

broader room or 

chances for 

teachers to 

collaborate with 

their co-teachers,  

  

  

  

Establish 

autonomy for the 

teachers to make 

decisions and 

exercise their 

profession freely. 

 

 

Provide a school-

based designation 

order for teachers 

stating their scope of 

work. 

  

During SLAC 

sessions, teachers 

are encouraged to 

strengthen 

collaborations with 

their peers.  

 

 

 

 

Local Funds 

(MOOE), 

Gender and 

Development 

(GAD) funds 

 

 

 

School 

Admin, 

Teachers,  

HR officer 

 

 

 

August 

2022- 

June 

2023 

 

 

 

 

Activity 

attendance 

sheets 

 

*other MOVs 

like pictures 

 

*Designation 

orders 

 

*SLAC activity 

matrix 

 

II-TEACHER 

PERFOR-

MANCE 

To maintain the 

level of teachers’ 

performance at 

‘Very Satisfactory”  

Regular conduct of 

teacher training and 

recognition. 

 

School 

MOOE 

School 

Admin, 

Teachers 

All-

year-

round 

IPCRF, 

certificates, 

plaques, 

Attendances, 

activities 

Proposed Intervention Program 

The table shows the enhancement program matrix for teachers' empowerment and teacher performance. The matrix shows 

the areas of concern, goals, activities, budgetary needs, people involved, time frame, and success indicators. Additionally, 

the contents of the proposed intervention activity design are the following: identifying information, rationale, objectives, 

expected participants, budgetary requirements (proposed), working committees per municipality/district, and an indicative 

schedule of activities. 
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4.   DISCUSSION 

Level of Teachers’ Empowerment of English Teachers among Public Secondary Schools in the Division of Sarangani 

Province 

The high level of teacher empowerment among English teachers is due to the high indicator level, as revealed in the study's 

findings. Among the four domains, prestige is the highest. The status domain connotes a high level of teacher 

empowerment. It means that the teaching profession provided them with a feeling of high social status. Because of the 

support from their respective school principals, they have demonstrated dedication to their colleagues, stakeholders, and 

the Department of Education organization. Also, because their peers respect and admire them, they feel they must give back 

to their community. 

The results of this study align with the studies of several authors (Mardapi & Herawan (2019); Salimi & Abdi (2018); 

Ghorbani et al. (2018). Their research showed that teachers' status predicts their emotional, organizational commitment, 

continued organizational commitment, organizational citizenship behavior, commitment to being a professional teacher, 

and professional commitment to teaching work. Furthermore, teachers with a high sense of status in their work and 

organization are more likely to feel committed to their organization. 

The second highest indicator is trust. The results of the study revealed that domain trust is highly empowered. It is where 

the school administrator treats everyone fairly according to DepEd or school policies. It demonstrates that the teachers are 

comfortable being themselves in whatever endeavor they wish to pursue about their tasks as teachers of their students and, 

ultimately, in providing quality education. 

The school heads trust the English teachers to carry out their tasks with minimal supervision. They work at their own pace, 

free of stress and external pressure to complete their tasks. The result of the study by Balyer et al. (2017) supports these 

findings. It says that one of an administrator's jobs is to give teachers the freedom to handle problems in the classroom and 

plan school activities on their own. This includes building good communication and relationships with them to build trust. 

It is because once the principals and teachers trust and support each other, the working relationships within the school 

organization produce positive outcomes. 

In addition, the other domains, such as professional development, significantly contributed to the high level of teachers' 

empowerment. Teacher empowerment involves investing in teachers and giving them the right to participate in any training 

for professional development. Being an empowered teacher means having enough skills, resources, and freedom to give 

every student the education they deserve. So empowerment is also shown by how it helps teachers become more motivated, 

improves students' problem-solving skills, and teaches students how to become empowered. All of these things are 

important for improving how well every student learns. In the context of school leadership, teachers being empowered is 

also seen as a chance to make decisions together, improve their professional status, make schools more appealing to students, 

build relationships based on trust, and improve how teachers talk to each other (Brandt et al., 2019). 

Unquestionably, teacher empowerment is one of the most important parts of teachers' long-term professional development, 

which helps them become the best teachers they can be for their students. Education is intrinsically related to human 

development and is crucial in managing poverty alleviation, health promotion, sustainable livelihoods, and a sustainable 

environment. Education should sustain and realize human potential. So, a country will be great and keep growing if it can 

improve the quality of education in a way that lasts (Mardapi & Herawan, 2019; Ghorbani, Jafari, & Sharifian, 2018). 

The demands for quality education will go unmet if teachers do not have the opportunity to empower themselves. 

Empowerment can also be considered a way for a company's leader to show appreciation for his or her employees (Mardapi 

& Herawan, 2019; Nordgren, Kristiansson, Liljekvist, & Bergh, 2020). 

Moreover, the high level of teacher empowerment in terms of professional development implies that the respondents grew 

professionally under the direction of their respective school heads. The school has provided activities to help them learn 

more about their craft. The teachers' self-esteem needs should be satisfied, especially their incredibly professional 

development-related ones. According to Balyer, Ozcan, & Yildiz (2017), the world and teaching approaches are changing. 

To react to these changes, teachers should seek professional development. Their efforts to get a master's degree and on-the-

job training may help them see things more clearly, which could improve how they teach. Therefore, their administrators 

should support their developmental efforts. Teachers' empowerment is an essential aspect of developing their professional 

competence. 
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Higher education institutions in the Philippines ensure that their teachers grow in the profession through professional 

development activities. With this rule, schools must give all their teachers the same chance to grow as professionals. The 

school administrator may send their teachers to seminars and workshops locally and abroad. They may also be allowed to 

present their research in international research forums. Professional growth is essential to teacher empowerment 

(Mukeredzi, 2022; Kramarski & Michalsky, 2017), especially when it comes to giving students a good education and 

teaching (Mukeredzi, 2022; Kramarski & Michalsky, 2017). 

Hence, professional development is critical to personal and social transformation and improvement (Dehghan, 2020). 

Tindowen (2019) concluded that teachers have much power because they can grow professionally. Teachers with a very 

high level of professional growth continue to grow professionally and expand their competencies and skills in their work in 

their institution (Darling-Hammond & McLaughlin, 2017) 

Similarly, teachers are highly empowered in collaboration, as evaluated by the English teachers stationed in the 

municipalities of Maasim, Kiamba, and Maitum. Most of the respondents work in places where they can work with other 

teachers. Teachers have an excellent workplace where they can work together to help the Department of Education and the 

Filipino people reach their goals by giving students a good education. Collaboration and helping teachers do their jobs as 

teachers are essential parts of building relationships between teachers so that they feel like they are part of a professional 

community and get personal satisfaction from their work. Teachers have always worked independently, but people who 

support teacher collaboration think that when teachers work together, they can help each other and the school. 

School leaders' efforts to redesign organizational structures through transformations in personnel and job allocations, 

rescheduling, designing time and space, regular procedures, operations, and integrating technology into the administration 

system can hinder or drive individual performance to accomplish organizational goals. Successful school leaders navigate 

organizational changes to establish positive systems so teachers can constantly improve their performance and expand their 

learning experiences. Simultaneously, school leaders work to enhance school performance by building a collaborative 

process in which the school staff can be involved in decision-making. Involvement empowers school staff and drives them 

to believe in their ability to change and reconstruct organizational contexts to meet their needs and goals (Huggins, Klar, 

Hammonds, & Buskey, 2017). 

Lastly, gaining trust is one indicator contributing to teacher empowerment. Concerning the social attractiveness of the 

school, providing trustworthiness and communication, most teachers report that school principals try to make schools more 

attractive places. They build relationships based on trust and create good communication among teachers by solving 

problems, organizing social activities, promoting themselves, and being easily accessible. Young administrators, in 

particular, try to meet teachers' demands, build good relationships with teachers, and organize meetings outside the school. 

They also believe that administrators cannot do it alone because their roles are limited, and it must be a government policy 

(Balyer, Ozcan & Yildiz, 2017; Holmes & Parker, 2018) 

Once the principals and teachers trust each other, they quickly try new implementations. In addition, the feeling of trust 

fosters an exchange of information between the principals and teachers and allows them to learn new things from each 

other. They also talk honestly about the implementations that work or do not work, which means they disclose their 

deficiencies and make themselves vulnerable. School stakeholders must have trust to communicate sincerely (Kars & 

Inandi, 2018). 

Employees who develop trust in their school administrators are more likely to feel secure and optimistic. An employee that 

does not trust his/her managers is more likely to think that their job will fail to meet their personal goals, which will, in turn, 

affect their overall job attitude and job satisfaction negatively (Akar, 2018; Buyukgoze & Ozdemir, 2018; Atik & Celik, 

2020). 

Level of Teaching Performance of English Teachers among Public Secondary Schools  

The respondents have very satisfactory performance as indicated in their respective IPCRF. The teachers demonstrated 

high-quality teaching about classroom interactions and the various pedagogical approaches used to engage, motivate, and 

challenge students. In addition, their principal shows support by mentoring and coaching colleagues and leading 

professional learning workshops. 

Teacher quality is essential. It is the most influential school-related factor in student achievement. The most critical factor 

in the teaching-learning process is the teacher. The teacher sets the tone and lighting of the classroom. So, good teachers 

are necessary for the education system to work well and improve the quality of learning. Teaching is the most prestigious 
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profession in the world. Hence, the teacher is the focal point of the educational system. Likewise, they are a nation's driving 

force. They are the maestros in charge of steering the entire orchestra toward quality education. They also add traits, 

strategies, and styles to how they see and think about the world (Burgos & Meer, 2021; Cheung, 2020; Kadtong et al., 

2017). 

Significant Relationship Between Teachers’ Empowerment and Teaching Performance among the English Teachers 

in Public Secondary Schools 

There is a strong link between teachers' power and how well they do their jobs. Furthermore, the teachers' school heads are 

likely to give them much freedom, which is why they do an excellent job. When school leaders involve their teachers in 

making decisions and give them chances to grow, teachers do a better job. At the micro level, teacher empowerment enables 

teachers to apply professional judgment to the daily curriculum and subjects. On a higher level, it is the administration's 

investment in teachers by giving them the chance and freedom to set the goals and policies of the school. 

Significance of the Influence of Teachers' Empowerment on Teaching Performance of English Teachers among 

Public Secondary Schools 

Among the four domains of teacher empowerment, the trust domain is the best predictor of the teaching performance of 

English teachers based on the highest beta standardized coefficient value. It will encourage the employees' continued 

positive behavior, which may increase job satisfaction. Therefore, teachers who believe their school is committed to them 

and act voluntarily on their behalf will feel a high level of empowerment and consequently strive to improve their work 

performance (Bogler & Nir, 2017). Trustworthiness and trust are positive expectations of a person's actions. In this manner, 

most teachers report that school principals have made efforts to make schools more attractive places, build relationships 

dependent on trust and create good communication among teachers (Balyer, Ozcan & Yildiz, 2017). 

The principals trusted the English teachers to complete their tasks with minimal supervision. They complete their tasks 

independently, without stress or external pressures. Also, their school principals believed they could handle problems 

because they knew someone was ready to take over and ensure everything was okay if they failed. They can also concentrate 

on their work because the working environment is safe. 

Studies have shown that trustworthiness is the number one attribute of an admired leader. Through their behaviors, honest 

leaders ensure and maintain the trust of their followers. Therefore, leaders' behaviors are essential in determining whether 

their followers develop positive or negative emotions toward them. Studies conducted on leadership styles in schools have 

revealed that authentic leadership style school principal's leadership style and ethical leadership are associated with teachers' 

trust level (Kars & Inandi, 2018; Huseyin, 2018). 

5.  CONCLUSION 

The teachers in the division of Sarangani, specifically in the municipalities of Maasim, Kiamba, and Maitum, are described 

as highly empowered. In particular, the professional development domain is one where teachers have the least power. Based 

on their IPCRF, the level of their teaching performance is "very satisfactory." Using the Pearson r correlation coefficient, 

there is a positive relationship between teacher empowerment and teacher performance. It further implies that when teachers 

are empowered, their work performance also increases. Furthermore, as a sub-variable of teacher empowerment, trust best 

influences teachers' performance. Therefore, teachers will perform their best when their superiors and peers trust them. 

The overall result of the study conforms with Kanter's theory of structural empowerment, which confirms that when 

employees are supported, given enough opportunities, and empowered to access the organization's resources, information, 

and training for professional growth in the workplace, empowerment will likely be promoted (Portes et al., 2018)  

Similarly, the result of the study is congruent with the performance theory by Goffman (1970), which affirmed that when 

an individual is impressed by society, he tends to perform more. In return, empowered employees uphold feelings of 

competence, autonomy, job meaningfulness, and an ability to impact the organization. In the same case, when the teacher 

is empowered and trusted, his ability to excel and perform at his best is evident in the academic institution. 

6.   RECOMMENDATIONS 

Based on the findings and conclusions, the recommendations are as follows: 

Teachers' empowerment can be strengthened by emphasizing professional development, specifically in training on handling 

students at risk, special training in handling new students/transferees, and seminars on the latest teaching methods. 

Additionally, to improve trust in the school, regular teachers' team-building activities may be undertaken to enhance their 
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trust in their school administrator. To improve teachers' performance, school administrators may improve their status. 

Teachers should be trusted and provided with avenues for collaboration via team building, understanding social/mental 

health in the workplace, and school-based recognition of teachers. The teachers may adopt the enhancement program 

designed in this research to maintain the level of empowerment and improve the teachers' performance. 
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